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Introduction  

This Essay begins with an evaluation and long term goals for my student Milla. Secondly I 

outline my Teaching aims, why I chose them and then I review how successful I felt I was in 

meeting my aims over the assignment period. I then discuss the key points that I have learnt 

from the process and how they have and will benefit my teaching. Finally, I reflect on what I 

would do differently based on what I know now and also my ongoing development areas 

moving forward as a teacher.  

 Assessment of Milla   

Milla is an enthusiastic and intelligent year 4 student. I started teaching Milla as a complete 

beginner in April 2015. She had played the recorder previously school and therefore had 

some experience of reading music. Milla’s Favourite subjects are Music, Maths and Art. She 

is a dedicated student, practices hard and as a result has progressed quickly to playing 

pieces hands together (Piano time 1 repertoire) and performed a Duet with me at the 

Summer Student recital, more recently performing at the Winter recital.                                                                                                                            

At the beginning of the assignment period, Milla found rhythm and pulse the most 

challenging aspect of piano playing, and frequently there were rhythmical issues built into 

her pieces after a week of practice which were challenging to correct. 

Listed below are Milla’s Long term goals as set out in October 2015.  

Repertoire:  “Pianotime” Book 1 (Pauline Hall)  Pieces, ABRSM Prep test set piece - Haunted 

house from Roundabout.  
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Pianistic Skills: A more refined and internal sense of FEELING pulse and rhythm. Being able 

to count and play as a habit. Scales, Articulation and technique, using pieces and “Dozen a 

Day.” (Edna-Mae Burnam) and the ABRSM Prep test memory Pieces.  

Performance occasions and dates: 

Student Concert January 28th 2016 

Battersea Piano festival 13th March 2016 

Prep Test March 2016 

My Teaching Aims  

1. Be clear on the teacher’s role: inspire through enthusiasm, believe in pupils’ ability, set 

high standards and teach them to play beautifully (however simple the piece) with firm, 

but warm, guidance.   

2. Model correct posture and technique through the way that I sit and play 

3. Ensure that secure pulse and rhythm underpin all playing (scales, pieces, improvisation), 

and teach counting and clapping, and counting aloud while playing. 

4. Encourage pupils’ musical imagination, and play with them as appropriate (using the 

same hand, and/or opposite hands) to ensure that lessons are filled with meaningful 

musical experiences.  

Why I chose Teaching aim 1. 

After watching back my first lesson with Milla and after a discussion with my tutor I felt I 

needed to improve my Lesson management. My comments in my Lesson observation form 

sum this up: (9:00 mins into the video) “I commented to Milla about practicing legato first 

to help with playing staccato, but Milla was playing, so it was very unlikely she heard what I 



Teaching Assignment Module A  

3 
 

said.   This is one reason for adding “teaching them to play with firm but warm guidance.” 

Additionally, I was letting my pupils get away with mediocre playing, especially around 

tempo. Part of this was due to me allowing Milla to play without thought and a clear goal, 

but also I was rarely modelling for Milla on how my suggestions and teaching should or 

could sound like. How Could Milla know what to aspire to? As Cathcart Comments (23/10/15) 

‘Children watch listen and copy. When a baby learns to talk no one teaches a child how they 

absorb it. They try things out they get things wrong and make A LOT of mistakes, but they 

Know what they are aiming for. ‘ 

Success? 

Having this goal in the forefront on my mind whilst teaching has helped me enormously as a 

teacher.  On a day to day basis I am now consciously aware when I have slipped away from 

it. Previously when a student was playing when I was talking, or vice versa, I carried on, not 

questioning if I was tuned in to the student or if they had registered what I had said.  (On 

reflection of course how could they have?) I’d engrained a bad habit. This in turn caused me 

to question how many other unfavourable habits may have slipped into my teaching, but 

more importantly reminded me how quickly and easily this can happen. I now regularly 

reiterate the Lesson guideline of not playing when I’m talking and I will stop talking 

immediately if Milla or a student does play. This usually gets the students attention and they 

either stop playing immediately - realising they have interrupted or they finish their attempt 

and I pick up my point after her playing.  

Why I chose Teaching aim 2. 

I chose this aim partly to compliment my previous aim, but more over after reflection on the 

video my tutor and I agreed that I had a tentative / laid back style as a teacher.  Again In 

terms of modelling for Milla, my aim was to be more confident, vibrant and “artistic. Not just 
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in my playing but also in my demeanour as a teacher, starting with good posture and a more 

positive, open and dynamic body language. (as opposed to hunched and tentative) This was 

also linked to my 3rd goal on pulse, and improving Rhythmic vitality in my students. As 

William Westney (2003) writes “Musicality is essentially a whole body experience” (p.15) 

and as the teacher you can show this from your own vitality and playing.   

Success? 

This has been one of the hardest aims to change as it is a tweak of my persona which will 

take time to engrain. I was quite disappointed when I watched my second video that I 

hadn’t gone further in my persona, and I still feel I come across as laid back and my posture 

and body language isn’t as a confident and positive as I’d have liked.  

Overall however, I think when you watch both videos back to back there is an improvement 

and this is reflected in a more positive atmosphere in the second lesson with my playing 

AND Milla’s playing being more confident. 

Why I chose teaching Aim 3.  

This is the area my tutor and I felt needed the most improvement. I also reflected on this in 

my observation of teaching and it was clear that after a certain amount of time with 

working with Milla on a piece, I had “assumed” that pulse and rhythm were understood. I 

wasn’t regularly checking in with Milla on this. When Milla struggled with a piece, my first 

reaction was too heavily weighted towards “getting the notes right” articulation, phrasing 

etc., before I had thoroughly laid the foundations of Pulse and Rhythm. (And thereafter 

maintaining these foundations) 

As McLachlan (2015) comments “in the beginning there was Rhythm!” “Bad rhythm leads to 

confusion and anarchy on a much grander scale than the odd misdirected pitch could ever 

achieve. Unstable and inconsistent rhythms can do more than anything else to damage 
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security, quality and intelligibility in an interpretation. On the other hand, good rhythmic 

control provides interpretations with an immediately convincing structural framework. 

Rhythmic control acts as an essential harness for melody and harmony, giving them 

comprehensibility.”(p.20) 

In the first video there was little evidence that Milla felt the pulse in her scales or piece, or 

that she was comfortable with the rhythm.  

Success? 

It took 3 – 4 lessons for Milla to feel comfortable with the changes in my teaching. And I 

wasn’t always consistent in my approach. For instance, in Lesson 3 we were doing some 

clapping exercises and she was struggling to count in and then maintain the pulse she had 

said. It was at this stage where I feel I wasn’t strict enough with Milla. I didn’t insist she 

always Clapped and counted out loud, or push for VERY precise clapping. Milla found this 

very difficult at first so at the time I felt that I wanted to be encouraging and not push her 

too hard. I perhaps took the easy route of letting her off the hook, which then cost extra 

time later down the line. As we got to lesson 4 – 5 I could see Milla really starting to get it 

and she visibly seemed to enjoy the thoroughness of the process.  Finally, by time we 

arrived at the second video Milla is appearing to really feel the pulse, she is nodding her 

head whilst counting and there is more evidence that she is experiencing the pulse in her 

body much more than she used to. 

As I wrote in my lesson observation form (See appendix) “I focused on pulse from the very 

start of the lesson when I was doing scales and for the prep test memory pieces I tapped a 

beat for Milla to play to and got her to count out loud”   
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In Haunted house I continued to check in with Milla and she was independently able to clap 

and count the rhythm of each hand in each section and maintain the pulse.  

Why I chose Teaching aim 4. 

I remember after watching back my first video, one of the first things that struck me was 

how one dimensional it was. I was getting or allowing Milla to try the same thing many 

times over which obviously gave the same result. I wasn’t exploring a variety of left and 

right brain activities that could have opened up a new understanding for Milla.  This resulted 

in frustration for Milla and me.  As Cathcart commented in her musical pathways lecture 

(23.10.15) “the complete musician needs a whole brained approach the skills on the 2 sides 

of the brain are analogous to 2 sides of the same coin. We need to see music from both 

perspectives to get the complete picture and therefore ensure there is an equal balance of 

gestalt and analytical skills with our students.” 

 Success? 

My goals 3 and 4 have been extremely useful for structuring of lessons. I now try to follow a 

thorough process in clapping and counting each hand followed by playing separate hands 

and counting, followed by getting the student to play one hand with me playing the other. 

In the final video this helped Milla to listen and play in time and also hear the correct full 

musical picture. I also modelled and demonstrated phrases where necessary.  

However I still think I have missed a lot of activities that would have inspired Milla’s 

imagination and deepened her understanding of the Music which I will discuss at the end of 

the essay.  
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My Teaching   

Pulse and Rhythm - Foundation and structure for my student’s playing and their lessons.  

The area that I have learnt the most from this process is widely considered the most 

fundamental; teaching pulse and Rhythm in a thorough and structured ways.  This sounds 

very obvious however this was an area that was neglected in my music studies as a student 

and this is perhaps the main reason it wasn’t an adequate part of my teaching style.  After 

attending the EPTA course and working with my tutor, the simple but effective method of 

Clapping, counting and feeling the beat, (e.g. on a held note shake and feel the pulse) has 

transformed Milla’s (and my other student’s) confidence in being able to learn 

independently rhythm, whilst keeping in touch with the heartbeat of the music. This in turn 

has helped my teaching further down the line when working on the details (Phrasing, 

dynamics or articulation of the piece). The obvious analogy of building a house on solid 

foundations comes to mind; with the latter being the aesthetic details like paintwork, and 

furnishings etc., the pulse being the deep foundations and rhythm the structural framework 

of the house. I was trying to get my students to paint there “houses” on straw walls built on 

sand!  

When Harris (2008) considered the qualities of Outstanding graduates he didn’t explicitly 

say they had a hierarchy but he did list in the order: ““Posture, Pulse, Phonology, 

Personality.”(p.9).  

Pupil / Teacher led teaching 

Going through this process I have observed that the balance of my teaching style was 

tending towards towards telling. This process has subsequently helped me to learn the 

power of getting my students to self-assess and lead more in lessons. As Mackworth-Young 
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(2000) Observes “pupils come to lessons in order that they can learn, not so that we can 

teach. Teaching is enabling the pupil to learn.” (p.20) Watching the videos back prompted 

myself to ask A LOT of questions. Why was I choosing to teach in this way?  Was there a 

positive intent? Was I empathising with Milla and looking at the situation from her shoes? 

Was my “lecturing” more about my Ego? Was this style of teaching enabling the student to 

help themselves and internalise or was it a quick fix (again probably ego related)? I 

concluded yes of course there was a positive intent, I care about my pupils getting it right 

and improving, but when I was honest with myself I think there was also my pride at play.  I 

wanted to see quick results in the lesson. Take the example where I was telling Milla how to 

do the scale as she was doing it. It did get results. But did she internalise it? Would she be 

able to self-diagnose later on? Probably not. In a subsequent lesson, Milla attempted same 

scale again and she still had the same issue. This time I let her finish, asked her how it went. I 

also Modelled the correct scale slowly and asked her how she was going to remember the 

correct fingering. She really impressed me by answering,” I will practice slowly from the top 

and maybe say the finger numbers out loud. (So LH 123, 1234, 123, 12345). “Oh and also use 

my groups“  

I’ve also learnt that I had engrained a habit of giving “careless” critiques almost as a reflex. 

For example, saying “excellent” or “great” was becoming another unconscious habit.  And 

as a result Milla and my students were probably becoming “immune” to this type of 

comment; I’m sure on occasions they realised their playing didn’t warrant “an excellent”. So 

my teaching has really benefitted from immediately asking the student their opinion on 

their playing and what specifically they would need to improve on the next attempt.  This 

was also giving me an idea as to whether Milla and my students could actually tell if they got 

something wrong.  Were they listening? If not how can they self-assess when they are 
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practicing on their own? This style of teaching also has the added benefit that when they do 

this is prompts them to pause to reflect between attempts.  As I observed in my first Video 

observation of teaching form, “I was allowing Milla to dive into multiple attempts at a 

phrase, with no pulse set, no thought, only to make one mistake after another, with no 

pause to reflect on what went wrong and what to do differently.”  However as Westney 

(2003) Comments: ““A wrong note, for example can indeed be perfect beautifully 

constructive and useful when we consider it thoughtfully, and doing so can lead to 

liberation and mastery.” (p.9) This “feedback loop” is also described by Fitch (2013) where 

the student is asked to imagine and pick a “talent show” judging panel of 3 people they 

know. “after they play they make their own critiques as though from these three 

characters. The rule is they have to say what they liked as well as what they didn’t 

like.”(p.45) 

Practice Strategies 

Finally feel I have improved my communication and management of practice learning that 

integrating it into the lesson itself work more effectively than leaving it until the end of the 

lesson as an afterthought or some sort of separate entity.  I now regularly ask my students 

how will or do practice a particular phrase.  In a recent lesson one of my students 

complained they had no time to practice. I used the Quarantine and sick patient analogy 

Fitch (2013) (P.32) to overcome this objection and consider they check up on there “sick 

patients” regularly with “quick check ins” in TV breaks or whilst they are passing the piano. 

Saying that I feel there is a simple question missing that would make homework and 

practice for my students much more effective. Which leads me on to… 
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In Retrospect what would I do differently? 

End with…. What have you learnt today? 

This is such a powerful question that I would use if did this process again. I have used it 

subsequently and found that this one simple question has fantastic results. It has benefits 

for the Student AND the teacher: 1. The student crystallises in their own mind what they 

have learnt, (Whilst it is fresh) 2. This Means they are more likely to do what you have asked 

in the homework, as they are clear about it and confident they CAN.  Harris, P. (2008) 

comments: “If they don’t Believe they can do it, and more crucially, don’t know how to 

achieve it, then comes frustration”(p.10) 

3. being asked rather than told by me makes the student feel more autonomous, or as a 

partnership. 4. For myself I am clear that the student has been listening and has understood 

and interpreted the information correctly. If misinterpreted, I get an opportunity to 

intervene before the student goes away and engrains a bad habit.  

Posture 

I would also focus more on my posture and my student’s posture. There were occasions in 

both videos where Milla was sitting slightly sideways on or in a slumped position and I didn’t 

pick up on this. Her playing probably by no coincidence matched her posture and was 

tentative. (as Paul Harris (2008) Comments “From good posture comes good technique” 

(p.8)  

Additionally, in the 2nd video I was frequently leaning over to model a piece or standing up 

to play the other and I could have taken the time to get Milla up from the stool so I could 

have modelled posture.  
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Away from the piano exercises for a more whole body experience of the music. 

I think I could have done more exercises away from the piano however and this could also 

have been useful to help Milla with her Rhythmic vitality. Westney (2003) comments “The 

fingers hard to control for young children are as far away as they can be from the solar 

plexus where music truly lives for the toddler and anyone else for that matter” (p.17) 

For Haunted house there were some rhythmic challenges for Milla so I could have got her to  

Step the Rhythm, or step the pulse whilst clapping the rhythm Mackworth- young (2000) 

(p.26) or singing the melody whilst stepping the pulse.  

 

Moving Forward 

The whole body approach is arguably a subset of teaching in a Multi – sensory way.  So 

using the whole brain to really compliment how children learn. Mackworth-Young (2000). 

“through all their senses and faculties” (p.20). I have started down this route but feel I have 

only just scratched the surface of what is available to me as a teacher. Harris (2014) also 

talks about “taking the ingredients “out of a piece” and tackling from a whole brained way 

in his Simultaneous learning approach. (p.7) 

In particular, the Right brained skills of metaphor and imagery are areas where I would 

really like to focus on moving forward. The phrase ‘a picture is worth a thousand words’ 

applies beautifully to music, I recently described the Minor Harmonic pattern as looking like 

a pick axe, which worked beautifully.  Start with the handle (D – A) then the Axe head is the 

Bb and C~# and the student got it immediately.  

From my research I was inspired to learn that a Multi-Sensory approach isn’t a recent 

teaching phenomenon: Here are  two examples starting with an extract I recently read in 
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International piano Ivry, B. (2015) which described K U Schnabel teaching Beethoven’s 

Sonata in A major Op.2 No. 2, Where he “instructed that the staccato eighth notes after Bar 

99 were to be played like ‘a seagull getting fish out of the sea without getting wet” In 

teaching cantabile, Schnabel Imagined ‘the movement made by a cat’s paw when it draws 

something in on itself’ Neuhaus (1993) “The pianist makes use of two memories the musical 

and the muscular Bodily memory. The first is of course much more important it is the master 

organiser but the second is also indispensable it is the faithful servant carrying out the work 

and making the masters’ task easier. Pupils get confused or have accidents because they 

learn something mechanically without the Due participation of head and ear. (The fingers 

remember better than the head) The servant does something but does not know what, and 

the master is asleep.” (P.147) 

Marrying ongoing appropriate praise with student self-evaluation.  I’ve touched on my 

analysis of my language when Critiquing Milla and my desire to get students to self-

evaluate. Moving forward I will look to combine student self-evaluation with appropriate 

and frequent praise but in a way that make the child feel they can always do SOMETHING. If 

a student can’t  play the whole piece beautifully, find a place where they did and link it to 

the area of concern, As Mackworth-Young (2000) comments: “Any constructive comments, 

so easily felt as criticism, should be preceded by praise e.g. “I enjoyed that!” With enough 

pause for the compliment to sink in, and then put positively: "you phrased those two notes 

beautifully! “now apply that from there to there" or the legato playing there was lovely. 

What about bringing out the staccato more to make a real contrast?” (p.10) 
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Conclusion 

In conclusion I feel have succeeded in improving significantly the followings teaching aims: 

 1. “Being Clear on the role of the teacher.” I am more comfortable in Modelling, pushing for 

higher standards, getting Students to self-assess and lesson management.  

3. “Ensure that secure pulse and rhythm underpin all playing” I feel I can teach this is a 

through and structured way and my students playing has improved as a result.  

I feel I need to go further with the following teaching aims: 

2. “Model correct posture and technique through the way that I sit and play”  

4.” Encourage pupils’ musical imagination” and I have included areas for thought in the 

previous section.  

I have learnt a huge amount from the process in particular: 

Teaching Pulse and Rhythm in a structured way 

Readdressing the balance of my lessons to be more student led.  

Integrating Practice strategies into and throughout the lesson.  

If I was going to go through this process again I would focus more on: 

End the lesson with What have you learnt today? 

My posture both in my teaching and playing and Milla’s Posture 

Away from the piano exercises for a more whole body experience of the music. 

Moving Forward I will look to focus on: 

 Teaching in a multi-sensory way 

 Marrying ongoing appropriate Praise with student self-evaluation.  

Word count 3830. 
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Appendix 

Lesson plan Overview 

 

Lesson 
Date 

Warm up  Repertoire Improv  
Musicianship 

Teaching Aims To 
Focus on.  

14/12/15 Notation  - Landmark 
notes using 
manuscript and Flash 
note derby test 3 mins 
 

Piano Time 1 – upon Pauls Steeple 
Welsh Lullaby Duet 
Haunted House.  

  

13/1/16 Notation  - Landmark 
notes using 
manuscript and Flash 
note derby test 3 mins 
Duet Welsh Lullaby- 
3mins 
Scales C,G and D 
Separate hands TO 
PULSE 

Prep Test  - Memory pieces 
Memorise from outset in small 
Chunks 
Haunted House - Post Xmas run 
through.  
Clap and count through each hand.  
Work on specific problem areas 
Identify quarantines and Practice 
Strategies.  
 

Pentatonic 
Scale intro.  
 

TA3) Rhythm with Duet 
/scales and Clapping 
exercises for HH.  
TA1) Be through and Clinical 
with Clapping exercises and 
Scales to Pulse.  
TA4) Duet and Improv 
Teacher one hand.  
TA2) Model Rhythm 
exercises and posture when 
playing Duets and Demos.  

20/1/16 Smooth Slow Scales 
Concert Preparation. 
Model Performance 
Routine and Stage 
craft. 
Basic Relaxation  
techniques 

Merry Go around and Upon Pauls 
Steeple – Mock Concert Run 
through.  
Haunted House  -Rhythm Practice   
Clap each hand in sections.  
Play through quarantines from Last 
week.  
 

Merry go 
Round small 
improv with lH 
staying Solid.  

TA2)Posture and confidence 
TA1)Enthuse about pieces 
for concert 
TA3) Rhythm practice HH 

27/1/16 Legato pedalling 1 
finger exercise on G 
major Scale 4 mins 
G major Scale to pulse. 
2mins 
Prep Test Listening 
Games – Game B 
Echoes 
 
 
 

Prep Test Memory Pieces.  
Learn all in chunk for HW.  
Haunted House – 2nd half of Piece 
(Phrases 3,4,5) 
1)Clap each hand in Sections  
2) Teacher Models section. Then 
Milla Plays 
3) Milla Play through quarantines 
(bar 7 – 8 and 4 – 5).  

6251 LH TA 2) Positive energy and 
posture whilst demoing 
Legato pedalling and 
Sections of Haunted house.  
TA1) Focus on quality of 
Sound and Articulation 
TA3) Clapping Games and 
Counting and playing. 
Improv - recognition of 
pulse.  
TA4) Improv Separate hands 
 

3/2/16 Notation  - Landmark 
notes – Flash Note 
Derby 
Prep Test memory  
Piece 
Scales 
 

Prep Test Memory Piece no.2 teach.  
Haunted House 
Clap each hand in Sections. Then 
perform each section.  
Teacher models for detail and 
expression.  
Imagination Get Student to think 
about their mental picture for each 
section.  

Prep Test 
Listening 
Games- Game B 
and C 
1 finger Legato 
Pedalling 
 
Improv 
6251 and 
Pentatonic RH.  

TA1) Model Crisp 
Articulation and REALLY 
precise timing. (Both with 
Clapping and playing 
TA2) Be conscious of own 
body language and energy 
in everything you do.  
TA3) Encourage knowledge 
of separate hands by playing 
one hand 
TA4) Encourage Milla to 
come up with her own story 
for piece for HW 

10/2/16 Intro Duet Breeze –  
Prep Test Clapping 
Games 
Scales or Memory 
pieces to pulse 

Haunted house Clap each hand all 
the way through then perform. 
Then Sections 
Some Modelling with sections. .   

Improv 
Separate hands 
then swap  
Rhythm 
practice 
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Lesson Plans 
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OBSERVATION of TEACHING FORM 

1. Fill in what took place in the lesson below 

 OBSERVED 

LESSON 

16/11/15 

Teacher 

Rob Foster 

Pupil 

Milla Coggin Year 4 

 Name of Activity Resource Teaching/Learning Approach 

Warm-up Duet  - 4mins  

 

Scales 5min 

 

Plain Sailing 

Rosa 

Conrad 

C Major 

 

 

-  Groups of scale fingering               

position (cars and lorries) 

Main Teaching 

and Learning  

(Usually 

repertoire) 

 

Haunted House ABRSM 

Roundabout 

- Setting of Pulse, Separate 

Hands Practice, within small 

phrase section. Teaching of 

Articulation and Dynamics.  

General 

Musicianship 

(extracted 

from, or in 

addition to, 

repertoire) 

Duet  

Scale Duet 

Student playing one 

hand Teacher 

playing other.  

 - Listening and playing in time 

with me, both in the duet, cars 

and Lorries (Scale grouping) 

and separate hands duet.  

Sum up and 

clarification  

of practice 

  - Summary at the end of the 

lesson took place and was 

written in Milla’s homework 

book 
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2. Brief post-teaching reflection  

 

- Overall I think the lesson had a good feel to it and there was a positive and relaxed 

environment for Milla to try out new ideas. However towards the end of the lesson after 

watching back, I felt some frustration creep into the lesson. (See my areas for 

improvement) 

- I gave Milla the option of which duet she wanted to start and warm up the lesson with, 

followed by a few minutes of scales and reiterating the importance of practicing correctly 

in groups as we’d worked on last week.  

- With the main repertoire (Haunted house) I occasionally got the student to self-reflect (e.g. 

– what’s that note there? – Do you know what pp means etc. 

- I did reasonable job of finding and explaining patterns (reference points) in the piece e.g at 

(8:20 mins) showing that Es come together. “Play those together now to get the feel of 

where you’re aiming for” and asked Milla to slow it right down and set her own Pulse. I also 

got her to move away from the music in her practice so she could notice what her hands 

were doing and see the patterns on the keyboard.  

- I think I did a good job of breaking the piece into manageable chunks. e.g. Separate hands 

when asking Milla to try concepts such as dynamics and articulation, but I think I could have 

saved a lot of time if I’d explored the character of the piece with Milla BEFORE talking 

about technical aspects. (See below on what I’d do differently) 

- Overall I think was allowing Milla to play at a speed that she wasn’t ready for and she was 

diving into attempts without any thought. (see below on what I’d do differently) 
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3. Consider the lesson in line with the PTC Guiding Principles: 

 Did it have meaningful musical experience at its heart? 

Yes generally. The duet at the beginning set the tone for this and with the scales 

groups, the Cars and lorries duet worked well. Another example (10:00 mins) I broke 

the music down into chunks and then played the LH whilst she played the RH to 

ensure she was “musically” engaged with the phrase.  

 Which musical concepts were taught (Pulse, rhythm, pitch etc.)? 

- Dynamics and expression, shaping of phrases. Pulse and Rhythm 

 Which pianistic skills were taught (technique, style and interpretation)? 

- Articulation, (Staccato, Legato) Contrary Motion and Scales,  

4. Was the lesson structured well with an appropriate variety and sequence of activities? 

 Were the resources engaging and effective (instruments? Books and Worksheets? 

Hardware e.g. floor stave and flash cards? Online resources/apps?) 

- I feel I pushed on for too long with the main repertoire and the lesson could have 

benefited from other activities. e.g. using flash note derby to do some notation 

at the end of the lesson and Improvisation to help teach some of the concepts 

within the main repertoire.  

 What learning strategies were used and were they engaging and effective? (Teacher 

directed? Pupil-led? Pupil-centred with questioning/discussion, two-way energy?) 

- Use of questions around musical concepts, such as notation /performance 

directions.  

5. Were practice strategies explained and set clearly?   

At various points in the video I mentioned how Milla should practice:  

e.g. (3:05 mins) “when you’re practicing” and explained counting out loud and shaping of 

phrases dynamically. (Sing then play) (4:47 mins) practicing of scales in groups. (cars and 
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lorries) and reiterated the reason why we practice in group and the correct fingering of 

groups.  

(9:16 mins) Playing a small section without music so Milla could see what her hands were 

doing with the engrained mistake.  

(10:48 mins) Explained the process of practicing Legato then Staccato.  

(16:20 mins) - I set up the section and starting hand position for a small chunk to practice to 

and from. 

6. What did the pupil learn and achieve? And did s/he enjoy it? 

Progress was made on the main repertoire. Milla learnt about Phrasing / dynamics and 

articulation and practice strategies. However I could have asked Milla at the end of the 

lesson what she had learnt. The feedback from Milla was positive.  

7. If the lesson was taught again, what could have been done differently to make it better? 

 

1) Student self -reflection - More opportunities for the Student to Self-reflect. As an example in 

the warm up she asked me how many beats she should count in, I could have asked Milla her 

own thoughts before answering the question.  

2) Student demonstration of learning point.  I noticed on a few occasions I asked Milla to do 

something in her practice (e.g. counting out loud, or singing before playing) but I didn’t 

check that she could do it. I made the assumption that she had understood, quite different 

from actually being able to do it!  

3) Talking whilst student is playing.  E.g. (9:00 mins) I Was talking about practicing legato first 

to get the hand position for staccato, but Milla played over me so very unlikely she heard 

what I said! In future lesson I will reiterate the rule of not playing when I’m talking and stop 

talking if she does play and pick up my point after her playing.  Another example at (11:15 
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mins) explaining staccato, Milla was so keen to try that she wasn’t watching my 

demonstration and (14:29 mins) where I was explaining how to practice it.  

4) Character of the Piece – On reflection I noticed I spent a long time trying to get Milla to work 

on articulation / dynamics etc., getting her to play it separate hands and teaching the 

dynamics separately to articulation.  I think I could have saved a lot of time if I’d got Milla to 

think about the character / storyline of the piece before playing. For example getting her 

views on what she thinks of with the piece or eliciting thoughts of something like Scooby 

doo, where the characters are creeping around for pp and a fright for ff. She may then have 

found these concepts like dynamics and articulation a lot more naturally.  

5) Explaining the practice feedback loop to Milla-  Looking over the whole lesson, I was 

allowing Milla to dive into multiple attempts at a phrase, with no pulse set, no thought, only 

to make one mistake after another, with no pause to reflect on what went wrong and what 

to do differently. I did attempt this at 13:52 mins, encouraging the student to pause set the 

pulse and play slowly. However I sensed some frustration from Milla and me, at this stage as 

she was so keen to get it right! In future lessons I will endeavour to reiterate to Milla the 

benefits of considered practice that without pausing and reflection, every time she makes a 

mistake she is getting better at making that mistake. (However as we know with reflection 

and a plan to correct, mistakes can be “juicy”) 

6) Tuning into the student.  - At 14:45 I moved onto the next section when on observing it 

seems clear that Milla was exhausted and I would have been better served trying a new 

activity. (Improvisation or an away from the piano activity), This I feel would have resulted in 

a less rushed summing up and ending.  
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OBSERVATION of TEACHING FORM 

8. Fill in what took place in the lesson below 

 

 OBSERVED 

LESSON 

3/2/16 

Teacher 

Rob Foster 

Pupil 

Milla Coggin Year 4 

 Name of Activity Resource Teaching/Learning Approach 

Warm-up Scales 

Prep Test Memory 

pieces 

 

ABRSM  

Roundabout 

 

 

Main Teaching 

and Learning  

(Usually 

repertoire) 

 

Haunted House ABRSM  

Roundabout 

 

General 

Musicianship 

(extracted 

from, or in 

addition to, 

repertoire) 

   - .  

Sum up and 

clarification  

of practice 

Practice  

/homework Review 

Homework 

book 

Rob Reviewed what Milla's 

homework was to be, and 

how she was going to practice 

it.  
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9. Brief post-teaching reflection  

What I did well: 

- I felt the lesson was well Structured. There was a clear variety of tasks. And the through of 

approach of working in sections, clapping and counting then playing and counting sep 

hands (with me) then HT worked well.  

- I focused on Pulse. From the very start  of the lesson when I was doing scales and the prep 

test memory pieces I tapped a beat for Milla to play to and got her to count out loud (e.g. 

4:55) I also did a lot of pulse and Rhythm work in Haunted house with Clapping and 

counting.  

- Milla is appearing to really feel the pulse now and she is nodding her head whilst counting 

and there is more evidence that she is experiencing the pulse in her body much more than 

she used to.  

- Playing the other hand with Milla really helped her place the notes and work on her sense 

of pulse.  

- I talked about when you practice and tried to make it a focus throughout the lesson (Not 

just leaving it until the end) I asked her how she practiced certain elements. (4:45)  

- I got Milla to think in the lesson e.g. checking she knew the notes and also dynamics etc. 

(e.g. 5:35) 

- I modelled and gave clear examples of what I wanted from Milla. e.g. (5:00 when I got her 

to count out loud with Memory pieces) and for her homework on the new Memory piece I 

explained the patterns, modelled and got her to try before asking her to go away and 

practice. It. I demonstrated the end of the slurs in Haunted House and Milla picked it up 

very quickly (17:28) 

-  
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10. Consider the lesson in line with the PTC Guiding Principles: 

 Did it have meaningful musical experience at its heart? 

Yes, especially with the core repertoire (haunted house). Rob playing the other hand 

forced Milla to listen and play in time and also hear the correct full musical picture. 

He also modelled and demonstrated phrases where necessary. I think more could 

have been done in the scales / memory test to make them more musical. e.g. 

providing some sort of accompaniment.  

 Which musical concepts were taught (Pulse, rhythm, pitch etc.)? 

Pulse, rhythm in all aspects of the lesson through counting and clapping and playing 

to beat.  

 

 Which pianistic skills were taught (technique, style and interpretation)? 

Scales, and technique in the main piece, (e.g. teaching the slurs in the left hand) 

Articulation, dynamics to influence the style of the piece.  

11. Was the lesson structured well with an appropriate variety and sequence of activities? 

 Were the resources engaging and effective (instruments? Books and Worksheets? 

Hardware e.g. floor stave and flash cards? Online resources/apps?) 

Clear sequence and structure to the lesson. Scales, exercises, pieces, conclusion.  

There was a plan to include some notation (Using online app flash note derby) and 

improvisation however the scales and exercise took longer than expected so I made 

the decision to move straight to the repertoire. 

 What learning strategies were used and were they engaging and effective? (Teacher 

directed? Pupil-led? Pupil-centred with questioning/discussion, two-way energy?) 

- Use of questions around musical concepts, such as notation /performance 

directions.  

-  
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12. Were practice strategies explained and set clearly?   

Throughout the lesson Rob referred to practice, and frequently asked Milla how she 

would practice a particular phrase. The summary of Homework was fairly structured 

was a nice balance between teacher and student led. Rob explained the process of 

practicing one section to first beat of first bar and then asked how else she could 

practice them. Rob also asked if this strategy had been helping and got agreement 

that it was.  

13. What did the pupil learn and achieve? And did s/he enjoy it? 

Milla reinforced her sense of rhythm and pulse for haunted house through clapping 

and also by playing with Rob separate hands she showed that she knew the piece 

well.  

Feed from Milla was positive and she enjoyed the lesson, feeling confident about 

being ready for the prep test in a few weeks’ time.  

14. If the lesson was taught again, what could have been done differently to make it better? 

- On occasions in the lesson I was too directive. I was instructing Milla to do a task (which 

she did well but not getting her to think for herself or reflect on what she did.) For 

example  When I was teaching Milla Scales (00:45) and she struggled with the left hand I 

directed her in real-time when to play each finger! I didn’t get her to evaluate what was 

correct and think about a strategy her help herself.  (as I’d previously taught about 

groups and different ways to practice scales she should have known this. In a 

subsequent video I did do this successfully and got her to actually talk out loud her finger 

numbers and when she was going to cross over.  

- POSTURE! There were occasions where Milla was sitting slightly sideways on or in a 

slumped position and I didn’t pick up on this. Also my own posture still needs working 

on.  
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- TIME MANAGEMENT! I spent too long on warm ups nearly 10 mins on scales and memory 

pieces. I could have managed this more effectively.  

- Use of Language when assessing Milla’s playing.  – I felt that I overused praise when it 

wasn’t necessarily deserved, (e.g. 13:25 when I said Lovely and it clearly wasn’t!) but 

more over I should have got Milla to self-evaluate more.  
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Haunted House 

 


