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Case Study Assignment 

This reflection begins with a description of my chosen pupil, Mya. I discuss Mya's current 

teaching, and my rationale for choosing her long term goals. I then discuss my teaching aims. 

Following this, I reflect on the success of my teaching aims and Mya's long term goals. I discuss 

what I have learned, how my teaching has benefited and what I would do differently if I were 

to do the project again. I end with my next aims in my development. 

 

My chosen pupil and current teaching 

 
My chosen pupil is a seven year old girl called Mya. Mya has been having piano lessons since 

March 2014, but transferred to me from another teacher in September 2015. Mya genuinely 

loves playing the piano - this is clear by her language and demeanour: she regularly exclaims 

that she 'loves' a piece or cheers when we start working on something she likes. 

 

Mya is conscientious and doesn't need reminding to practise. Because she enjoys learning new 

pieces she is quite a confident sight reader and feels most comfortable when she is working 

from notation. Her mother is involved in her piano development, and being able to play herself, 

often supervises Mya. We talk at the end of each lesson about how best to supervise during the 

week, or communicate through Mya's practise book. This support at home and communication 

between us is a key part of her development. 

 

When I first started teaching Mya, she would often set the structure of the lesson by 

announcing what she had been practising, and what she wanted to 'work on'. I sensed that this 

was what she enjoyed: being at the piano, learning and completing pieces and then starting 

new ones. Our lessons therefore followed this format without much focus on developing her 
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general musicianship. Although I liked the fact she asserted her authority, I did worry that I 

wasn't doing enough for her. Because I thought her lessons were quite pupil-centred 

(Mackworth-Young 1990), I assumed that she was learning in the way she wanted and that I 

was doing the right thing. However, it is possible that she doesn't know what she wants to do 

or be able to put it into words. Lucinda Mackworth-Young suggests that '[pupils may feel] 

unable to say that they would really like to learn to improvise, or play by ear. Even if they do, 

teachers may feel that their conventional training precludes them from teaching these skills' 

(Mackworth-Young 1990 p.1). 

 

I realised that I had just assumed the role of Mya's previous teacher, with whom Mya would 

work on three pieces each week from the same method book. It is possible Mya's expected our 

lessons would be the same, and that she transferred her previous experience on to me 

(Mackworth-Young 2000 p.8). However, I knew that I was neglecting important areas 

conducive to her overall musical development; but before I started the course, I didn't know 

how to incorporate them into lessons. 

 

However, Mya's theoretical knowledge was good. She understood the musical concepts in her 

pieces, and although she had not yet learned any full scales, she could play the tonic triads of 

major keys CDEFGAB and some inversions. I considered whether the tutor book material she 

had been working on with her previous teacher was sufficiently challenging enough because it 

was heavily focused on hand position (in C, G or F) and without much development of hand 

independence: the right hand provides the melody, the left provides mostly chorded 

harmonies. 

 

I knew I had to incorporate hand independence into her long term goals. However, in 
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introducing repertoire that looked different to what she was used to, I learned that when she 

felt out of her comfort zone she would sometimes freeze. This would often happen if I asked 

her an open question which put her on the spot, or if I tried to incorporate something into the 

lesson she was not familiar with – like improvisation or use of the voice. 

 

Rather than a lack of knowledge being responsible for this, I attributed it to learning anxiety 

(Mackworth-Young 2000 p.5). In turn, I considered whether a compartmentalised lesson 

structure and reactive teaching with her previous teacher - with focus on practising and then 

performing repertoire rather than developing her general musicianship skills – could be partly 

responsible for this anxiety. 

 

Paul Harris maintains that compartmentalised and reactive teaching (Harris 2006 p.14) should 

be the exception (e.g. preparing for an exam) rather than the rule. This is because if activities 

do not connect with each other, they do not serve to deepen a student's understanding of a 

particular concept. Harris proposes that because the brain 'works' by making connections, that 

if we continually make connections in our teaching then our pupils are likely to understand 

every aspect of what they are doing (Harris 2006 p.12). In choosing Mya's long term goals, I 

wanted to oppose a compartmentalised and reactive model of teaching as much as possible 

and use the ingredients of pieces (Harris 2006 p.15) to make connections with aural, 

musicianship, improvisation and memory work (Harris 2006 p.16). 

 

Long Term Goals 

 Repertoire – Elissa Milne's 'Smooth and Crunchy'. Other pieces from Trinity Initial 

syllabus. 

 Musical Concepts – The key of G major and primary chords. Articulation and dynamics. 
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 Pianistic Skills – Improvising using the primary chords of G major, and 'Smooth and 

Crunchy'. Independence of the hands, coordination and legato and staccato technique. 

 Practise Strategies – Count and clap the rhythms. Practise short sections or phrases, 

slowly, using separate hands. Quarantine areas as needed. Use practise friends. 

 Performances – Group lesson in January. Piano exam in Spring 2016. 

 

Teaching Aims and Rationale 

 Improvisation – Develop use of improvisation in lessons, towards an end goal of 

independent improvisation. 

 Technique – Develop teaching of technique, in particular, independence of hands. 

 Storytelling – Develop use of storytelling and imagery to help inspire musical 

imagination. 

   

Although I had no real experience of improvising prior to starting the course, I realise how 

important it is for a musician to be able to play without the reliance on books (Mackworth-

Young 23.10.2015). I also agree that a student's reason for wanting to learn the piano is to make 

music now (Mackworth-Young 2000 p.71). In addition to providing enjoyment and satisfaction, 

I understand that improvisation promotes independent, discovery led learning and a clearer 

understanding of notation (Chappell 1999 p.256-257) through prioritisation of the ear (Odam 

1995). 

 

I realised that in order to teach well - not only improvisation, but in general - I needed to be 

more creative and careful with my use of language: something that I find quite difficult. For 

example, if to improvise is to 'play notes that are inspired by something... a thought, feeling, 

thing of beauty, picture or story' (Mackworth-Young 2015 p.12) then I need to be able to inspire 
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my students to use their imagination. Furthermore, when I am explaining concepts I need to 

make sure that I am using language that a student will understand. 

 

Finally, I chose a teaching aim based on technique because it is the area I feel least confident in. 

I chose repertoire for Mya that required both legato and staccato technique with hands 

alternating between the two. However, I hadn't previously explored different ways of teaching 

these areas or explored how using creative language can help the teaching of technique. 

 

Success of Teaching Aims 

Improvisation 

I found it quite difficult introducing improvisation in Mya's lessons, 'which paradoxically 

requires both structure and freedom' (Chappell 1999 p.256). Improvisation I had tried before 

typically involved more freedom and less structure! The problem was that I didn't know how to 

make it musically meaningful and relevant to a student's overall learning. 

 

Lucinda Mackworth-Young (23.10.2015) suggests that improvisation should be linked as much 

as possible to the pupil's current pieces, which is in line with Harris's simultaneous learning 

model (2006 p.15-16). I chose a piece for Mya from the Trinity Initial syllabus 2015-2017 called 

'Smooth and Crunchy' by Elissa Milne (see Appendix 3). I thought that this would be an 

interesting piece to explore improvisation through, because it has an interesting rhythm. I 

planned for Mya to use the rhythm as a ready-made structure for her to place her own notes on 

(Mackworth-Young 2015 p. 12, Gordon 1995 p.49). 

However, Mya found it difficult at first to distinguish between what she was borrowing from 

the notation to structure her improvisation, and what she was intuitively creating herself. On 
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reflection this must have been difficult, because we were entering completely new territory. 

Sally Chappell (1990 p.254) states: 'Once pupils learn to rely on notation for their music making, 

it becomes increasingly difficult to persuade them to explore musical avenues that do not have 

notation as a basis'. If I had the book open, she would start reading not only the rhythm, but 

also the notes – so instead of improvising using the rhythm of her piece, she would defer to 

playing the right hand section of her piece over my left hand accompaniment. On reflection, I 

should have closed the book straight away (Harris 2008 p.14) and internalised the rhythm. 

 

In the first video, the improvisation took place in the middle of the lesson. My tutor suggested 

that I should begin the lesson with improvisation as a warm up. I found that when I did this in 

the next lesson, it made the musical experience paramount (Odam 1995 p.32, Harris 2006 p. 17). 

Mya was immediately engaged and we were more in tune with each other. On this occasion, 

the improvisation was successful: Mya trusted herself to intuitively create a melody, and she 

incorporated some expression into it. Consequently, the rest of the lesson flowed well and felt 

collaborative. 

 

However, I found that if the improvisation was difficult to get off the ground, or if it lacked 

flow, that Mya retreated inside herself slightly which had an effect on the rest of the lesson. On 

reflection, I am concerned that when this happened Mya may have picked up on my feelings of 

being under pressure to produce results, which in turn may have caused negative energy or 

anxiety (Mackworth-Young 2000 p. 60). 

 

What I found interesting about improvisation over the course of the study was that there 

wasn't necessarily an improvement each week. After the first lesson, I introduced the 

improvisation the same way each time, closing the book and counting and clapping the right 
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hand rhythm. However, I think I could have done much more to 'set' it up through storytelling 

and imagery. Since the study, however, Mya has sat down at the piano at the start of her lesson 

and begun to improvise independently without any prompting from me – in the same way she 

would previously sit down and play one of her pieces before I had asked her to. 

 

Technique 

As preparation for what was required in 'Smooth and Crunchy', I decided to incorporate the 

learning of a musical concept (the key of G major) and the pianistic skills of playing legato and 

staccato by teaching Mya to play the G major scale both legato and staccato, eventually playing 

one hand staccato and the other legato as is in the piece. Mya easily learned the G major scale 

separately in the lesson prior to the first video, so I expected an easy progression to what I 

eventually wanted us to achieve. However, I demonstrated a lack of judgement in the first 

video and tried to progress too far too soon with putting hands together. Furthermore, I think 

that in combining the tasks it may have not been clear enough to Mya what the end goal was, 

which in this case, was hand independence more so than the learning of the scale. 

 

In the lessons following the first video, I initiated the task in small parts. Rather than starting 

with the scale and then later trying to incorporate articulation into it, I prioritised the 

contrasting articulation: this was, of course, the aim of the task in terms of what the piece 

required. We started with the second finger of each hand, one playing a legato note and one 

playing a staccato note. I think this helped Mya focus and to mentally break down the task into 

constituent parts (Ignatius-Fleet 22.11.15) as well as helping her to understand the eventual goal. 

During the course of the study, Mya managed to build this exercise up to five fingers in G. 
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I wrongly anticipated that the success of the five finger exercise would translate easily to the 

piece, which wasn't the case. This was clearly frustrating for Mya because she was used to 

progressing much faster and she wanted to play hands together (she had done so in the first 

video).  However, 

after breaking down the piece into very small parts and focusing on what each hand was doing, 

we started putting hands together two beats at a time. Mya had to be careful not to rush on 

ahead at home; otherwise I found we had to go back. Most important, was reiterating the aim 

of what we were doing at each point, otherwise I would sense that the relevance of the task 

was lost. 

To further support this work we were doing, we started working on a coordination exercise in 

the 23/01/16 lesson (see Appendix 1 and Appendix 3) which required the same legato technique 

as the left hand of the piece. 

 

Storytelling and Imagery 

I was unsure how to introduce storytelling and imagery into lessons. However, I thought that 

'Smooth and Crunchy' – with its suggestive title and tempo indication - would inspire some 

imaginative thought. When I introduced the piece prior to the first video, I asked Mya some 

open questions about what she thought about it and what it was like. I also asked her some 

questions about why she thought it was called 'Smooth and Crunchy' and what things she 

could think of that were smooth and that were crunchy. Mya did not necessarily respond that 

imaginatively to my questions, but I didn't really expect her to – I think she was concerned 

about getting her answers wrong. It did feel a little stale, and I was unsure how to develop this 

aim further. 
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However, what helped storytelling was being careful about the language I used when 

explaining other concepts. I found that using words and descriptions that Mya could relate to 

(for example, talking about the idea of 'hugging' the key when playing legato) not only 

deepened her understanding of those concepts - which improved the technical issues at hand - 

but it provoked an imaginative response to the repertoire. During the course of the study, Mya 

developed quite a detailed narrative for 'Smooth and Crunchy'. I found this made her a lot 

more conscious about what was on the page. She said that she found it interesting that 'the 

dynamics [fitted] with her story' (see Appendix 1). I also thought that her narrative actively 

promoted the independence between her hands that the piece required. 

 

Success of Long Term Goals 

Throughout the study I focused hard on my teaching aims, prioritising their development 

during Mya's lessons. I think that to a degree I may have conflated my teaching aims with 

Mya's her long term goals. However, I am pleased with the progress and success of her long 

term goals. Not all of them were 'completed': she did not take the Trinity Initial exam, nor did 

she learn the primary chords of G major sufficiently enough to improvise with them 

independently. However, these goals are still active and are still a part of my long term 

planning for her. 

 

What I have learned and how my teaching has benefited 

Firstly, I have learned how effective language can be, and observing myself made me realise 

how much I need to consider whether the language I am using is helpful, accessible and 

imaginative.  I 

sometimes talk to too much and can forget to take into account a student's age (Hallam 1998 p. 

126). Now I am trying to do much more modelling and playing rather than too much talking, 
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and when I do talk, I am trying to be much more figurative, using more analogies and metaphor 

(Hallam 1998 p. 125-6, Harris 2006 p.32). I am pleased that I have experienced how using 

language well can make a difficult concept accessible, and can inspire a student to use 

storytelling to develop expressive playing. 

 

Secondly, I have learned how important it is to set up the student's practise for success in the 

lesson, which I to do as a reconstruction of that lesson as much as possible (Harris & Crozier 

2000 p.98). I would often ask Mya to focus on a small particular area, still expecting her to play 

the piece through as to maintain her connection with it, after which she would return to the 

area of focus (Westney 2003 p. 86). In her lessons we would use 'practise friends' – as 

recommended by Sally Cathcart in a lecture for the Piano Teacher's Course (Cathcart 

24.10.2015). Mya would then use practise friends at home in the same way. I found that she was 

not afraid to criticise herself or take ownership of her development in this way, which meant 

that she was actively listening to and evaluating herself. I found that this practise preparation 

in lessons led to a clearer direction in subsequent lessons. This has positively affected my 

energy and focus in lessons, which in turn has benefited my teaching. 

 

Finally, I have realised the importance of planning: especially in the long term. I find that I 

naturally hold information better in my head than when it is on paper, so I don't usually plan 

each lesson in detail. When I have done, I have either felt constrained or have felt negative 

because I haven't stuck to it. Choosing long term goals for Mya did keep me on a track of 

knowing what we were aiming for within a timeframe without it feeling too rigid. The 

downside, inevitably, was the tension between the timeframe and the flexibility needed when 

particular goals were not going to be met. Therefore I intend think about my plans as being 

'live' and flexible – they will be continually updated and adapted. 
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What would I have done differently? 

If I did the project again I would adjust my expectations of my student, similarly to how William 

Westney suggests one should approach their practise: 'I assume I know nothing and have 

retained nothing from yesterday' (Westney 2003 p. 85). I found that I always expected or 

anticipated Mya to have made progress, but outside the study I didn't. I think that this was 

because I felt under pressure to meet targets and be able to show progress for the assignment. 

Secondly, I think that I should have used a wider range of activities and varied the lesson plans 

more. Thirdly, I would break down long term goals into much smaller parts: I think that I can 

introduce too much too soon because I have wrongly made an assumption about a student's 

level of understanding (Harris 2008 p.51). Relating to this, I would make sure that I didn't let 

the pressure of goals hinder the musical experience, making sure that it is always music that is 

at the heart of the lesson. 

 

What are my next aims? 

I need to continue to develop the teaching aims that were the focus of this assignment as my 

students develop their own knowledge and use of improvisation, storytelling and technique. I 

think that this assignment has showed me that I need to focus on planning a little bit more and 

have an adaptable plan in place for each student with long term goals, but making sure I am 

continuously making connections with aural, musicianship, improvisation and memory. Finally, I 

think that I need to research different learning styles, so I can ensure my lessons are sufficiently 

tailored to the needs to each of my students and I can plan accordingly and effectively. 
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Conclusion 

I began this reflection with a contextual statement about my chosen student, Mya. I discussed 

her previous and current learning, her strengths and weaknesses, and proposed long term 

goals. I then put forward my own teaching aims for this assignment. I then reflect on the 

overall success and progress of both my teaching aims, and her long term goals. I then 

discussed what I have learned, how my teaching has benefited and what I would change if I did 

the assignment again. I ended with suggestions regarding my next aims for my development. 

 

Word Count: 3478 
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Appendix 1 – Lesson Plans, Feedback Forms, Teaching Diary Extracts and 

Observation 

Lesson on 09/01/2016 
 

Date: 09/01/2016 Lesson Plan   

 Name of Activity Resource Teaching/Learning 
Approach 

Warm up G major 5 finger 
exercise. 
Improvisation. 
 

The piano.  
 
'Piano by Ear' 
(Mackworth-Young 
2015) 

Using the piece to 
teach musical 
concepts (keys, 
scales) and pianistic 
skills (articulation).  
Working up to a five 
finger exercise with 
contrasting 
articulation as in the 
piece. Using the piece 
to develop general 
musicianship 
(improvising over LH 
accompaniment). 

Main Teaching and 
learning 

Elissa Milne's 'Smooth 
and Crunchy' from 
Trinity Initial syllabus. 

The piano. 
The app 'Flashnote 
derby' to identify 
notes in G position. 

Using articulation of 
piece to inspire 
imagery and narrative. 
Counting and clapping 
rhythms. Identifying 
note names. Keyboard 
geography. 

General Musicianship Improvising over a 
short section of the 
LH accompaniment. 
Using RH rhythm of 
piece as basis for 
improvisation. 
Counting and clapping 
rhythms from the 
piece. 
 
 

The piano. 
 
 
The piece. 
 
'Piano By Ear' 
(Mackworth-Young 
2015) 
 

Playing by ear, 
improvising, note 
reading, talking about 
dynamics and 
expression, aural skills 
and internalisation 
(counting and 
clapping rhythms, 
rests as 'felt'). 

Sum up and 
Clarification of 
Practice 

 Independence: one 
finger legato and 
'hugged', one finger 
staccato and 'pushed 
off', building up to a 

The piano. 
The piece. 
Any items that can be 
used as 'Practice 
friends'. 

Practice piece using 
the 3 S's (slowly, 
separately, sections). 
Use 'practice friends' 
as tools for 
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five finger exercise in 
G position. Aural 
perception and 
internalisation: 
counting and clapping 
rhythm before 
playing. Practice short 
sections, slowly and 
separately first before 
playing hands 
together. 

evaluation. 

 

How was the lesson today? 
 

 

     

 
 
 
Today I learned:  I learned about the dynamics. 
 
 
What I found interesting about today was:  The dynamics fit with my story. 
 
 
What surprised me was: The dynamics meant it was getting louder or quieter. 
 
 
Right now I am feeling: Inspired. 
 
 
What was fun about today was: We did some improvisation. 
 
 
What I liked best about today was: The improvisation. 
 
 
Why? Because we learned how to compose our own music. 
 
 
What I would change and why? I would like to do a few more songs. 
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Lesson on 16/01/16 
 

Date: 16/01/2016 Lesson Plan   

 Name of Activity Resource Teaching/Learning 
Approach 

Warm up G major 5 finger 
exercise. 
Improvisation. 
 

The piano.  
 
'Piano by Ear' 
(Mackworth-Young 
2014) 

Using the piece to 
teach musical 
concepts (keys, scales, 
chords) and pianistic 
skills (articulation). 
Playing five finger 
exercises with 
contrasting 
articulation as in the 
piece. Using the piece 
to develop general 
musicianship 
(improvising over 
chords). 

Main Teaching and 
learning 

Elissa Milne's 'Smooth 
and Crunchy', 
improvisation, 
revisiting the G major 
tonic triad and 
learning the G major 
primary chords. 
 

The piano. 
The app 'Flashnote 
derby' to identify 
notes in G position. 
'Piano By Ear' 
(Mackworth-Young 
2015 p. 38) 

Using articulation of 
piece to inspire 
imagery and narrative. 
Counting and clapping 
rhythms. Identifying 
note names. Keyboard 
geography. 
Knowledge of G major 
key and primary 
chords. 

General Musicianship Using the rhythm of 
'Smooth and Crunchy' 
(both RH and LH) to 
improvise over G 
major primary chords 
(played by me). 
Counting and clapping 
rhythms from the 
piece. 
 
 

The piano. 
 
 
The piece. 
 
'Piano By Ear' 
(Mackworth-Young 
2015 p.38) 
 

Playing by ear, 
improvising, note 
reading, expression, 
aural skills and 
internalisation 
(counting and 
clapping rhythms, 
rests as 'felt'). 

Sum up and 
Clarification of 
Practice 

Practicing G major 
primary chords in root 
and in inversions. 

The piano. 
The piece. 
Any items that can be 
used as 'Practice 
friends'. 

Practice piece using 
the 3 S's (slowly, 
separately, sections). 
Use 'practice friends' 
as tools for 
evaluation. 
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How was the lesson today? 
 

 

     

 
 
 
Today I learned:  I learned to do my tonic triad and primary chords. 
 
 
What I found interesting about today was:  That I can use the top of my finger to do staccatos! 
 
 
What surprised me was: Was that I could improvise so well! 
 
 
Right now I am feeling: Inspired AGAIN! 
 
 
What was fun about today was: The improvisation. 
 
 
What I liked best about today was: The improvisation. 
 
 
Why? Because it was FUN! 
 
 
What I would change and why? Please may we play a game on your IPad? 
 
 
Deviation from lesson plan 

We didn't play a game on the IPad because we spent lots of time learning the primary chords. 

Consequently, we had less time at the end of the lesson. 
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Extract from Teaching Diary 

'Last week was a focus on storytelling so this week I am focusing more on independence of 

hands. Introduced G major primary chords and used them in improvisation – she was so much 

more confident with this today'. 

Lesson on 23/01/16 

 

Date: 23/01/2016 Lesson Plan   

 Name of Activity Resource Teaching/Learning 
Approach 

Warm up Improvisation 
 
Five finger exercise. 
 

The piano 
The piece 
 
'Piano By Ear' 
(Mackworth-Young 
2015 p.38) 
 

Internalisation of the 
RH rhythm, counting 
and clapping. Using G 
major primary chords 
as accompaniment. 
Contrasting 
articulation. 

Main Teaching and 
learning 

Elissa Milne's 'Smooth 
and Crunchy' and 'Sad 
Moment' coordination 
exercise from Trinity 
Initial Syllabus. 
 

The piano 
 
Trinity Initial 2015-2017 
 
  

Counting and clapping 
the rhythms, playing 
alternate hands, 
playing, separately 
and in sections. 
Identifying phrases 
and where hands 
must 'keep hugging' 
or push off/come up. 

General Musicianship Using the rhythm of 
'Smooth and Crunchy' 
(both RH and LH) to 
improvise over G 
major primary chords 
(played by me). 
Counting and clapping 
rhythms from the 
piece. 

The piano. 
 
 
The piece. 
 
'Piano By Ear' 
(Mackworth-Young 
2015 p.38) 
 

Playing by ear, 
improvising, 
expression, aural skills 
and internalisation 
(counting and 
clapping rhythms, 
rests as 'felt'). 

Sum up and 
Clarification of 
Practice 

Practicing G major 
primary chords in root 
and in inversions. 
Sad moment and 
Smooth and Crunchy – 
as modelled in lesson. 
 

The piano. 
The piece. 
Any items that can be 
used as 'Practice 
friends'. 

Practice piece using 
the 3 S's (slowly, 
separately, sections). 
Use 'practice friends' 
as tools for 
evaluation. 
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How was the lesson today? 
 

 

     

 
 
 
Today I learned:  To do my primary chords. 
 
 
What I found interesting about today was:  The improvising. 
 
 
What surprised me was: Doing my improvisation. 
 
 
Right now I am feeling: Inspired AGAIN. 
 
 
What was fun about today was: Improvisation. 
 
 
What I liked best about today was: Smooth and Crunchy. 
 
 
Why? It was fun. 
 
 
What I would change and why? Please may I go on your IPad? (You left it at a house). 
 

Extract from Teaching Diary 

'G position exercise sounded good but improvement in hand independence didn't really 

translate to other pieces. Spent some time on the hand independence in Sad Moment, 

especially between one phrase.' 
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Lesson on 30/01/16 

 

Date: 30/01/2016 Lesson Plan   

 Name of Activity Resource Teaching/Learning 
Approach 

Warm up Improvising over G 
major primary chords. 
 

The piano. 
The piece. 

Internalising rhythm, 
counting and 
clapping. Thinking 
about storytelling and 
imagery before 
playing. 

Main Teaching and 
learning 

G major primary 
chords. 
Smooth and Crunchy 
and Sad moment. 
 

 
 
Note recognition – the 
notes that are in 
Smooth and Crunchy 
and Sad moment. 

The piano. 
'Piano By Ear' 
(Mackworth-Young 
2015 p. 38) 
 
 

 
'Flashnote Derby' iPad 
note reading app. 

Modelling, singing. 
 

Using appropriate 
language to describe 
what alternate hands 
are doing. Playing 
alternate hands. 
 

Visual note 
recognition and 
connection to 
keyboard geography – 
can we find notes on 
keyboard too? 

General Musicianship Improvising, and 
trying out some 
independent 
improvisation using 
open 5th 
accompaniment. 
 
 
 
Aural activities 
extracted from the 
piece. 
 

The piano. 
'Piano By Ear' 
(Mackworth-Young 
2015 p.13, p.38) 
 
 
 
 
The piece. 
 
 
 

Using rhythmic 
structure for 
improvising but 
thinking about a 
different story to the 
story of smooth and 
crunchy – can we 
make it sound 
different? 
Echo singing, counting 
and clapping, 
identifying where I 
have played a wrong 
note. 

Sum up and 
Clarification of 
Practice 

Smooth and Crunchy 
and Sad Moment as 
modelled in lesson. 
Warm up with 5 finger 
exercise. 

The piano. 
The piece. 
Any items that can be 
used as 'Practice 
friends'. 

Practice piece using 
the 3 S's (slowly, 
separately, sections). 
Use 'practice friends' 
as tools for 
evaluation. Mya's 
mum to play alternate 
hand. 
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How was the lesson today? 
 

 

     

 
 
 
Today I learned:  To play Smooth and Crunchy properly. 
 
 
What I found interesting about today was:  Doing the G major primary chords. 
 
 
What surprised me was: How fun the chords were. 
 
 
Right now I am feeling: Happy! 
 
 
What was fun about today was: Smooth and Crunchy. 
 
 
What I liked best about today was: Smooth and Crunchy. 
 
 
Why? It was fun. 
 
 
What I would change and why? Have a bit more time on the iPad. 
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Lesson on 06/02/16 

 

Date: 06/02/2016 Lesson Plan   

 Name of Activity Resource Teaching/Learning 
Approach 

Warm up Improvisation using 
primary chords of G 
major and 
independent 
improvisation using 
open 5th 
accompaniment. 

'Piano by Ear' 
(Mackworth-Young 
2015 p. 13) 
Elissa Milne's 'Smooth 
and Crunchy' from 
Trinity Initial syllabus. 

Using rhythm of piece 
as basis for structure 
of improvisation. 
Using storytelling and 
imagery to bring 
expression and 
meaning to the 
improvisation. Using 
varying speeds to 
ascertain a clear sense 
of pulse and direction. 

Main Teaching and 
learning 

Elissa Milne's 'Smooth 
and Crunchy' from 
Trinity Initial syllabus. 
'Sad Moment' 
coordination exercise 
from Trinity Initial 
syllabus. 
 
Improvisation. 

The piano. 
 
Trinity Initial 2015-2017 
 
 
 
 
'Piano By Ear' 
(Mackworth-Young 
2015 p. 38) 

Using storytelling and 
imagery to help 
convey expressive 
elements of piece. 

General Musicianship Improvisation. 
 
 
 
Aural activities 
extracted from the 
piece. 
 
Note recognition. 

'Piano By Ear' 
(Mackworth-Young 
2015 p.38) 
 
The piano. 
 
 
The piece. 
'Flashnote Derby' iPad 
app. 
 
 

 
 
 
 
Counting and clapping 
rhythms, 
internalisation. 
 
Identifying notes that 
are in 'Smooth and 
Crunchy'. 

Sum up and 
Clarification of 
Practice 

5 finger exercise. 
Slow practice 
(supervised). 

The piano. 
The piece. 
Any items that can be 
used as 'Practice 
friends'. 

Practice piece using 
the 3 S's (slowly, 
separately, sections). 
Use 'practice friends' 
as tools for 
evaluation. 
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Deviation from lesson plan 

We didn't do any independent improvisation today, nor did we experiment with tempo. We did 

not revisit the Sad Moment coordination exercise. 

 
 
How was the lesson today? 

 
 

     

 
 
 
Today I learned:  To make Smooth and Crunchy sound good. 
 
 
What I found interesting about today was:  My story helped me remember the dynamics. 
 
 
What surprised me was: How good Smooth and Crunchy sounded. 
 
 
Right now I am feeling: Good. 
 
 
What was fun about today was: Smooth and Crunchy. 
 
 
What I liked best about today was: Playing a game on the iPad. 
 
 
Why? It was fun. 
 
 
What I would change and why? Learn some new songs and play more games, because it's fun. 
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Observation of Teaching Form 
 

Date: 06/02/2016 Observed Lesson   

 Name of Activity Resource Teaching/Learning 
Approach 

Warm up Improvisation. 
5 finger exercise. 

The piece. 
The piano. 

Closing the book and 
internalising the 
rhythm of the piece. 
Using the same notes 
and same rhythm of 
the piece. 

Main Teaching and 
learning 

Elissa Milne's 'Smooth 
and Crunchy' from 
Trinity Initial syllabus. 
 
 
 

The piano. 
 
Trinity Initial 2015-2017 
 
 
 
 
  

Using storytelling and 
imagery to help 
convey expressive 
elements of piece and 
explaining articulation 
through this. Using 
modelling to help 
teach articulation. 
Internalising rhythm 
using clapping and 
counting. 

General Musicianship Improvisation. 
 
 
 
Aural activities 
extracted from the 
piece. 
 
Note recognition. 

'Piano By Ear' 
(Mackworth-Young 
2015 p.38) 
 
The piano. 
 
 
The piece. 
'Flashnote Derby' iPad 
app. 
 
 

 
 
 
 
Counting and clapping 
rhythms. 
 
Identifying notes that 
are in 'Smooth and 
Crunchy'. 

Sum up and 
Clarification of 
Practice 

5 finger exercise. 
Slow practice 
(supervised). 

The piano. 
The piece. 
Any items that can be 
used as 'Practice 
friends'. 

Practice piece using 
the 3 S's (slowly, 
separately, sections). 
Use 'practice friends' 
as tools for 
evaluation. 
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Final lesson post-teaching reflection 

Considering the lesson in line with the PTC guiding principles, I think that the lesson did have 

meaningful musical experience at its heart. I think that prioritising storytelling and imagery in 

the lesson helped Mya be creative and use her imagination when she was playing. Our work on 

internalising the rhythm meant that Mya did have a clear aural perception of the music. We 

covered the musical concepts of rhythm, pitch and key in the lesson, and the pianistic skills of 

hand independence and articulation and interpretation were taught in the lesson. 

 

I think the lesson was relatively well structured, although I would have liked to have been able 

to do a wider range of activities in the lesson, and use a wider range of resources. 

 

On reflection, the lesson is very teacher directed, but I do think it was quite effective in this 

case: there is clear two way energy and discussion. I think learning strategies were used that 

play to Mya's strengths: I used a mixture of the ear, reading and imagination for the different 

activities. 

 

Practise strategies were explained at the end of the lesson and explained quite clearly. I think 

Mya left the lesson knowing what and how to practise at home. 

 

I think the work we had previously done on storytelling and imagery consolidated in today's 

lesson and felt very relevant in terms of dynamics and expression. Mya also played her piece 

hands together very confidently. From her body language and demeanour, I think that Mya 

enjoyed the lesson. 
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If I were to teach the lesson again I would have planned a wider range of activities, perhaps 

incorporating more aural activities that I could have extracted from the piece. I think it would 

have been good for us to play alternate hands. If we had more time I would have suggested 

Mya try out some independent improvisation. 

 
 
 

Appendix 2 – Photographed evidence: Consent form 
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Appendix 3 – Photographed Evidence: Pieces used 
 

 

 
 
 
 


