
Post Performance Reflection 1 

MODULE B POST PERFORMANCE REFLECTION 

 

I played Bach’s Sinfonia 11 in G minor for the final concert at Purcell Music School.    My 

intention had been to play the piece clearly and concisely and to give life to the 

performance by voicing the parts by means of using rubato and dynamics to shape this 

beautiful piece of music.  I was aiming for a distinction-level performance and thought that 

a Grade 6 level piece should be well within my capability.  However, the outcome was 

disappointing compared with, for example, the practice videos I had prepared two weeks 

earlier. 

 

Although the opening eight bars went well, I could feel my hands start to shake, small 

mistakes began to creep in and this affected my ability to perform the rest of the piece 

fluently.  On an objective level I played the piece from beginning to end without stopping 

and I covered the mistakes to the best of my ability.  Being new to solo public performance I 

admit that I found this experience uncomfortable.  On a positive note, my solid 

understanding of the piece allowed me to continue my performance and not be totally 

distracted by mistakes.  I also recognized that perfoming duets as well as the Satie Grade 3 

piece publicly had partly prepared me for the effects of nervousness under this kind of 

pressure. 

 

Aware of this pressure I thought again about the tactics I had employed to aim for a secure 

performance of the piece on the day. These included the following methods advocated by 

Fitch, in his book Practising the Piano:   
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• Counting out loud to help form a contract with myself and to link right brain and left 

brain, so producing a deepening security. 

• Aiming to carefully feel every note. Playing the notes on top of the piano lid or 

practising different types of articulation between hands (such as detatched and 

staccato for instance), again to help secure the feel of the piece. 

• Listening to every note and voice part and the different combinations of voices.  Plus 

listening to different performances of the piece by other performers meant that I 

had a good understanding of the parts. 

• Using visualising techiques – such as imagining the performance as played by 

Andreas Schiff. 

 

I now ask myself, how much has your ability to perform under stress deepened? I now 

appreciate the value of knowing the music on many different levels, since this will deepen 

my ability to recover from any mistakes in a given performance  and continue playing to the 

end.  The advice given by PTC tutor Masayuki Tayama, ‘make sure your worst performance 

is good enough’, also reverberates strongly.  Most importantly, I recognize that in order to 

improve at actually giving performances, that I need to seek out opportunities to practise 

performing.  The bottom line is that you can only find out whether your performance is 

secure, or where further attention is needed, by trying it out under performance conditions. 

 

Another factor that I now recognize is the choice of actual piece to be performed.  I had 

chosen the Bach piece because I had mostly avoided playing Bach as a pupil and felt that 

this was an ideal opportunity to learn about this composer in order to be able to teach my 
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students.  However, with Bach’s inventions, precision and clarity are key.  Understanding 

this showed me the benefit of learning Bach’s inventions and that teaching Bach to pupils 

from an early age can assist them in learning how to voice parts and perform in a cantabile 

style.  ABSRM do a little collection of Bach pieces from Grade 3 onwards entitled the ‘Little 

Preludes’ and I will use this as a future resource. 

 

It may help to develop a clear performing philosophy.  Before the actual performance PTC 

Course Director, Lucinda Mackworth-Young, asked the question, what is music for?  Her 

own answer was that music is for communication and connection.  Music is mood changing 

and can feel good by being uplifting, refreshing and inspiring. For example, like someone 

being able to play 'Auld Lang Syne' at a New Years’ Eve party.  The reason for performing is 

to lift people’s spirits.  On reflection, the performances I enjoyed the most were those 

where the pianist had a real air of confidence, simply getting on with the job of interpreting 

the score to the best of their abilities. In other words, allowing both performer and 

audience to feel secure with the actual performance (Mackworth-Young, Practical 

Psychology for Performing, 24/2/19). 

 

In line with the PTC guiding principles this part of the course demonstrates how to 'place 

meaningful music making at the heart' of the lesson, to ensure that the experience is more 

about music than talk.  As students of the PTC course we learnt how to experience music 

through listening, appraising and responding to teacher demonstration and other recorded 

performances and live performances given by our fellow colleagues.  I intend to pass on 

similar ‘safe-circle’ playing opportunities to my pupils by organising end of term concerts.   
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With the benefit of hindsight and by accessing my practice diary I can confidently say that 

while the many hours of practice leading up to a performance are invaluable in terms of 

security, it is also vital to prepare through video recordings and playing in front of ‘safe 

circles’ of friends and families. These practice routines and techniques all help to create a 

solid methodology that will assist us in preparing for public performance.  However we must 

also recognize the key point that it is only by undertaking more public performances that we 

are truly able to develop and improve our abilities as performers. 
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